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This document is intended to help governors’ offices complete their applications for the Governor’s 

Emergency Education Relief (GEER) Fund as well as provide insights that can aid in establishing 

an approach for the development of the more detailed report required by the U.S. Department 

of Education that is due 45 days after the GEER Funds are awarded. In developing this memo, 

American Institutes for Research (AIR) staff experts were consulted. Staff included those with 

expertise in educational technology and remote learning; those who work with state and local 

education systems; and those who provide direct support to help states and districts respond to 

academic priorities as well as support for the well-being of students, families, and staff. 

At the time this memo was drafted, our team was able to consult the re-entry and recovery 

plans from three states: Kentucky, Louisiana, and Maryland. 

Kentucky: Kentucky’s plan focuses on re-opening school buildings but acknowledges the need 

to plan for alternative learning strategies. The Reopening Framework is characterized by 

guiding questions and identification of rick factors in the following categories: 

• Health and Safety for All 

• Maintaining Quality Teaching and Learning 

• Supporting Exceptional Learners 

• School and District Operations 

Louisiana: Louisiana’s plan identifies planning priorities (i.e., core academics, students with 

diverse needs, workforce talent, and local education agency [LEA] systems) and a planning 

matrix for each priority to support LEA applications for stimulus funds. 

Maryland: Maryland’s plan prioritizes the health, safety, and well-being of the school 

community and acknowledges a desire to return students to their classrooms in an era of social 

distancing. The plan offers a thorough discussion of remote learning strategies and 

considerations as well as in-depth information regarding educator and comprehensive student 

supports and an appendix focused on school system food and nutrition services. 

https://education.ky.gov/comm/Documents/Reopening%20Guidance%20%20051520kf_tkt%20421pm%20TM.pdf
https://www.louisianabelieves.com/docs/default-source/strong-start-2020/strong-start-2020-louisiana%27s-plan.pdf?sfvrsn=9479b1f_20
http://marylandpublicschools.org/newsroom/Documents/MSDERecoveryPlan.pdf
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Question 1: Does the State intend to use any of the awarded 

funds to support remote learning for all students?  

Part A: Please describe whether the State considered conducting an assessment 

of the barriers to implementing effective remote learning for all students, or 

utilizing an existing assessment, to help target resources toward greatest needs. 

Remote Learning and Assessment of Barriers  

In order to understand the barriers in implementing effective remote learning for all students, 

the state must not only consider access to broadband and devices but also the level of student 

engagement in the current system. The state may not find it necessary to conduct its own 

assessment, as there may be existing resources to consult. If you can understand what 

information is available, you can identify these sources in the application and discuss how you 

will use this information to inform your plan. 

Potential resources you can consult include the following: 

• SEA Surveys: AIR is aware that some state education agencies have already collected data 

including Ohio, Michigan (published), and Illinois (in partnership with the Technology 

Learning Centers regional offices). 

• District Surveys: In many states, districts were proactive in conducting assessments to help 

them understand how to target resources toward the greatest needs.  

– The first wave of assessments among districts was intended to gain an understanding 

of a family’s broadband access and access to technological devices. Some districts also 

conducted surveys to assess staff’s access to broadband and devices. 

– Districts are now beginning to gather feedback from parents on the current state of 

remote learning their children are experiencing and assessing their attitudes toward a 

partial return to school buildings in the fall. 

• Business Partnerships: Some LEAs have entered into partnerships with local businesses to 

address the need for technology in communities. If the state Chamber of Commerce or 

Business Roundtable is involved, they may have additional information to share. 

• Student Attendance Tracking: Some districts have been tracking students who are not 

participating in online learning and have a well-documented list of the students who have 

been “missing.” 

https://www.gomaisa.org/downloads/general/new_maisa_digital_divide_infographic_043020.pdf
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In many states, districts are just now moving to assess other factors that affect their ability to 

deliver effective instruction to all students in a remote learning environment. In order to 

improve the systems that are currently in place, some students will need support regarding 

learning loss, trauma, and food insecurity. There is particular concern about “lost children,” 

those children who are already at risk with safety issues at home. Since the beginning of the 

COVID-19 stay-at-home order, there are examples of districts that have been tracking these 

“lost children” well since about 2 weeks into the COVID-19 pandemic. In your application, the 

state can identify how you have been tracking district surveys and can consider development of 

a system to continue to gather survey information from districts to inform your planning process. 

Research on Remote Learning 

There is a plethora of research available to help inform state plans. AIR can serve as a resource 

for specific questions regarding the effectiveness of a particular approach. In Maryland’s draft 

Recovery Plan for Education, there is section dedicated to research that addresses the following: 

• Restructuring School Time: Time reallocation, year-round schooling, block scheduling, and 

the addition of time 

• Subjects of Instruction: Summer slide (specific to math and English language arts) 

• Modes of Instruction: Online schools versus brick and mortar, synchronous distance 

learning 

• Instructional Interventions: One-on-one tutoring, small-group direct instruction, 

paraprofessional and instructional aides, looping 

• Age, Ability, and Service Group Considerations: Impact to grade levels when learning slows 

or stops, ability to process content via remote learning, populations most negatively 

affected by remote learning, extra time programs 

• Mental and Emotional Well-Being: School counselors, school-based clinics/health centers 

Part B: With respect to LEAs, please describe how the State intends to use the 

funds to help students and teachers adopt or improve remote learning that 

serves all students, including students with disabilities, students from low-

income families, charter school students, and non-public school students. 

Approaches to Re-Entry 

States, school districts, and colleges and universities are grappling with approaches to the start 

of the 2020–21 academic year. In Kentucky’s Initial Guidance for Schools and Districts, topics 

related to re-entry include reopening models and alternative learning experiences. 

http://marylandpublicschools.org/newsroom/Documents/MSDERecoveryPlan.pdf
https://education.ky.gov/comm/Documents/Reopening%20Guidance%20%20051520kf_tkt%20421pm%20TM.pdf
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Reopening Models 

• Early Opening: Under this plan, schools would be asked to open in July with an anticipated 

mid-year closure. 

• Traditional Opening: Under this plan, schools would be asked to open following their 

traditional routines and schedules. 

• Late Opening: Under this plan, schools would be asked to open in late September or early 

October. 

Alternative Learning Experiences 

• Scheduled Rotations 

– Under a scheduled rotation model, the school would assign students to groups that 

would attend school on alternating patterns, such as A-B days, AM/PM patterns, or 

alternating weeks. This method relies on several flexible variables, such as student 

grouping, staff grouping, days of the week, or the time of day. 

– This option requires heavy use of instructional technology, including digital tools that 

already are available in most classrooms (e.g., mobile devices, web cameras, digital 

meeting platforms, and learning management systems).  

• Hybrid 

– Under a hybrid model, students would be sorted into two groups and would alternate 

periods of time in the school building and periods of time receiving synchronous 

instruction at home.  

– This plan requires heavy use of educational technology, including 1:1 portable devices 

and digital tools already available in the classroom. 

• Fully Online  

– Under a fully online model, students would receive instruction while at home through a 

combination of synchronous and asynchronous digital delivery methods. This method 

may be more appropriate for students in higher grade levels who can be more self-

directed. 

– This model reflects existing remote learning models implemented through Kentucky’s 

virtual learning providers as well as many successful non-traditional instruction program 

designs. 
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Support for Teachers and School Leaders  

There are several critical areas with respect to teachers and school leaders that impact the 

ability of a school to operate successfully in a remote learning environment. In addition to the 

traditional areas related to staffing positions, evaluations, and professional development, there 

is a heightened need to acknowledge the level of stress and trauma that teachers are 

experiencing as they adapt and adjust to a remote learning environment in the middle of a 

public health crisis. AIR’s Center on Great Teachers and Leaders has an array of vetted 

resources categorized for state leaders, educators, and district leaders that you can consult in 

the development of your application or state plan.  

Staffing, Evaluations, and Professional Development: The ability of school leaders to manage 

and support their staff as they transition to remote learning environments will be affected by 

impending budget reductions. If school leaders find it necessary to cut staffing positions, they 

will need support in monitoring teacher shortages and layoffs. If there are teacher layoffs, it 

may lead to gaps in planning over the summer. A remote environment also affects school 

leaders’ ability to evaluate staff, and they may need assistance navigating the changing roles of 

teacher evaluations. To add further complications, this factor may also influence relationships 

with teachers unions. School leaders may need assistance in working with the unions during 

this time. 

Well-Being: Having to immediately transition instruction to a remote learning environment 

during a public health crisis required teachers to place a greater focus on students’ (and their 

families’) well-being in addition to general instruction. Teachers are balancing multiple 

demands as they work to take care of themselves and their families and maintain connections 

with students and colleagues. It is important for states to consider how they can support 

districts in supporting their workforce. 

Classroom and Campus Environment 

Institutions may need different approaches in order to continue executing their missions and 

educating their students. Certain institutions may need to redesign educational spaces to 

promote safety and alleviate transmission concerns where groups of students will congregate. 

As Kentucky’s application illustrates, a scheduled rotation model allows for less density in 

classrooms. In higher education settings, community colleges, particularly technical colleges, 

typically have significant in-person lab requirements. Changes in educational approach may also 

occur in institutions such as “commuter colleges,” where courses and academic buildings are 

the main transmission concern, as well as residential colleges or universities, where on-campus 

living is high and adapting dorms and other buildings will be a more significant lift.  

https://gtlcenter.org/covid-19
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Adaptative Curriculum  

Along with changes to the classroom environment, some adaptations need to be made 

regarding the curriculum as well. Moving forward, the curriculum will need to include social 

emotional learning (SEL) alongside English language arts and mathematics to meet the needs of 

students. Part of the school day will need to be dedicated to learning new routines and 

practicing them with competing priorities. School leaders will need to think about the balance 

between new SEL priorities due to the pandemic, as well as dealing with learning loss and 

academic priorities.  

Teachers will need support in preparing for remote learning conditions in the future. Learning 

conditions now are a hybrid of how to support students with e-learning and a new classroom 

environment. E-learning plans and clear guidelines for teachers and parents will need to be 

updated. Teachers will also need support with general classroom management. Teachers will 

need varying degrees of support. For example, some teachers were already using e-learning 

platforms such as Google classroom before and were able to pivot more easily to online 

learning during the pandemic.  

Part C: With respect to IHEs, please describe how the State intends to focus 

expenditures to ensure that all institutions—public and private—have the 

needed supports to continue executing their missions and educating their 

students. 

States will need to focus expenditures to ensure that all institutions—public and private—have 

the necessary supports. Certain groups of students will need additional support and 

individualized approaches to their education. Particularly, students from low-income 

households, adult (25+) students with job or childcare responsibilities (particularly those whose 

current job is in healthcare or essential services), students from rural areas with internet 

reliability issues, and immunocompromised students who may not be interested in returning to 

campuses.  
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Question 2: Does the State intend to use any of the awarded 

funds to support technological capacity and access—including 

hardware and software, connectivity, and instructional 

expertise—to support remote learning for all students? If so, 

please describe how the State will achieve its goals for both 

LEAs and IHEs. 

Technological Capacity and Access 

COVID-19 and shifts to virtual and “at-home” learning have drawn renewed focus on the 

inadequacy of broadband infrastructure nationally. Most states have communities and regions 

(often remote and rural) in which high-speed internet signals are weak at best, including 

cellular phone connectivity. Even in areas well-served by internet service providers (ISPs), many 

students struggle with lack of internet access at home due to poverty and other factors. Many 

students, particularly those who are traditionally underserved, lack access to adequate devices 

(e.g., laptops, Chromebooks, tablets). In homes where access and devices are available, the 

demands on bandwidth are further complicated by siblings who are also learning virtually and 

parents who are working from home. Despite legal obligations, not all software implemented 

by districts and schools is fully accessible to students with disabilities, and students learning at 

home may lose access to special education and English learner (EL) services provided by 

schools. These deficiencies could make the transition to virtual learning difficult.  

Governors could help support a greater statewide effort to support remote learning in the 

following ways: 

• Investing in broadband infrastructure that provides high-speed internet access to every 

corner of the state  

• Creating a high-speed internet public utility to compete with private ISPs across the state 

and deliver internet to communities not served by private ISPs 

• Compelling ISPs and technology vendors to provide discounts to families 

• Creating infrastructure for public, low-/no-cost childcare and early childhood learning 

statewide 
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Hardware and Software 

In order to assess the hardware and software needs of districts, the first step is to identify 

existing assets and then develop strategies to procure resources to fill the gaps. Missouri’s 

Pandemic Recovery Considerations encourages districts to do the following: 

• Conduct an inventory of equipment and other assets. 

• Procure hardware, software, licenses, and learning management systems to improve virtual 

instruction. 

• Carefully vet new purchases independently and thoroughly. There will be many vendors 

using the current crisis to increase sales. Make sure the products are a good fit for the 

district’s instructional plan and that these products are competitively procured even if the 

district is not required to do so. 

Maryland’s Recovery Plan for Education acknowledges that the increased demand for devices 

and interruptions to supply chains is contributing to a global shortage. Consider whether there 

is a need to provide state-level support to help districts negotiate with vendors and assess 

planned purchases. 

Connectivity  

Many national organizations have been working with states and districts over the last decade to 

increase broadband access to both school buildings and the students they serve. There are a 

range of resources available that discuss various aspects of broadband equity including the 

following: 

• CoSN’s (Consortium on School Networking) COVID-19 “Preparing to Take School Online” 

page (https://covid19edtechguidance.com/resources__trashed/covid-19-response-

preparing-to-take-school-online/): CoSN continuously updates this page of guidance and 

resources related to instruction in virtual education for response to COVID-19 and/or other 

emergency situations that result in the closures of schools. It includes the following topics: 

large-scale systems change, networks and connectivity, security and privacy.  

• SETDA’s (State Educational Technology Directors Association) Broadband Imperative III 

(https://www.setda.org/wp-content/uploads/2019/11/SETDA_Broadband-Imperative-

III_110519.pdf): This third publication in the Broadband Imperative series from the SETDA 

pays explicit attention to issues of equity and out-of-school access of both high-speed 

broadband internet and devices required to complete online learning activities.  

• SETDA guide on funding for broadband equity (https://www.setda.org/priorities/equity-of-

access/federal-policies-funding/): This web resource summarizes funding available to states 

to improve the quality and reach of statewide broadband networks.  

https://ams.embr.mobi/Documents/DocumentAttachment.aspx?C=ZfON&DID=GJGDM
http://marylandpublicschools.org/newsroom/Documents/MSDERecoveryPlan.pdf
https://covid19edtechguidance.com/resources__trashed/covid-19-response-preparing-to-take-school-online/
https://covid19edtechguidance.com/resources__trashed/covid-19-response-preparing-to-take-school-online/
https://www.setda.org/wp-content/uploads/2019/11/SETDA_Broadband-Imperative-III_110519.pdf
https://www.setda.org/wp-content/uploads/2019/11/SETDA_Broadband-Imperative-III_110519.pdf
https://www.setda.org/priorities/equity-of-access/federal-policies-funding/
https://www.setda.org/priorities/equity-of-access/federal-policies-funding/
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• Education Superhighway (https://www.educationsuperhighway.org/states/): Education 

Superhighway works with education agencies, including an effort to “partner with 

governors and state leaders to set goals, identify opportunities to deploy scalable 

infrastructure, and increase affordability by providing consulting services and tools for 

school districts. Our goal is to ensure that state leaders are able to take advantage of 

billions in FCC funding to get scalable broadband infrastructure to every school, Wi-Fi in 

every classroom, and broadband schools can afford.” This site includes a report on state-

level initiatives where users can obtain a Connectivity Report for their state. 

Instructional Expertise 

Policymakers at all levels are struggling with issues like seat time requirements, grades/credits, 

attendance laws, and supporting district leaders to implement new learning plans. Because 

current technology solutions do not meet the needs of all students, state and district leaders 

are grappling with the following question: How can you require student work for credit if all 

students aren’t able to access and complete it?  

This issue is interconnected with workforce/economy issues, such as the following:  

• Families in which all parents/caregivers work full time struggle to provide at-home support 

for student learning.  

• Families in which all parents/caregivers are essential workers, who do not have access to 

childcare, struggle to provide at-home support.  

• Data on access to broadband and devices may “hide” situations such as homes with 

multiple children and adults sharing one device for all the family’s needs.  

All of these factors complicate a district’s ability to develop instructional expertise. 

Superintendents throughout the country have expressed the desire for evidence-based 

approaches they can rely on to lead this change. In response to this need, the U.S. Department 

of Education’s Office of Educational Technology, in partnership with AIR, developed a research-

based synthesis defining a set of policies and practices implemented by successful Future Ready 

district leaders. The resulting rubric provides a basis for personalized professional learning to 

expand the capacity of district superintendents to effectively transition to digital learning. The 

Future Ready Leaders Rubric has four focus areas: Collaborative Leadership, Personalized 

Student Learning, Robust Infrastructure, and Personalized Professional Learning. 

Although the rubric was originally designed to support the development of the Future Ready 

professional learning videos, the rubric may also prove useful for strategic planning for 

https://www.educationsuperhighway.org/states/
https://stateofthestates.educationsuperhighway.org/#state
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superintendents, their leadership teams, and those supporting them in other contexts and a 

good resource for state leaders to understand the support that is needed for district leaders1. 

Part A; Please describe the strategies used to serve disadvantaged populations 

listed in Sec. 18003(d)(4) of the CARES Act. 

Strategies to Serve Disadvantaged Populations  

Systems improvements and designs should be dependent on the needs of the disadvantaged 

populations listed in Sec. 18003(d)(4) of the CARES Act. Plans should follow the principle that 

underpins Universal Design for Learning—accessible for all. Most states have digital learning 

plans, but there are wide variations in how well districts within those states realize the goals, 

policies, and recommendations outlined in those plans. Such plans often present an ideal, or 

“best-case” scenario to which districts should aspire; however, many are ill-equipped to do so. 

Digital learning plans can serve as a starting point for a gap analysis to increase understanding 

of what states need to do to remediate conditions for these populations. Resources for 

supporting technology integration for students with disabilities can be found at 

https://powerupwhatworks.org/resource-library?f%5B0%5D=field_struggling%3A267. 

Instructional strategies and techniques should not be the sole focus of a state’s approach. 

Consideration should also be given to support access to health and wellness resources for 

students, families, and school and district staff. For example, in Missouri’s Pandemic Recovery 

Considerations, the state encourages districts to “explore telehealth options for district, staff 

and family use.” 

Question 3: Does the State intend to use any of the awarded 

funds to develop new resources and expand awareness of 

best practices and innovations in remote learning and support 

for students, families, and educators? 

Landscape Analysis  
To determine whether GEER funds can and should be used to create resources to support 

remote learning, conducting a landscape analysis will help states gain an understanding of the 

real-time status of resources for remote learning across the state. In addition to the state 

department of education, virtual, non-public, and charter schools as well as institutes of higher 

education make good partners in collaborating to gather information. In Louisiana’s Start 

 
1 https://tech.ed.gov/leaders/research/  

https://powerupwhatworks.org/resource-library?f%5B0%5D=field_struggling%3A267
https://ams.embr.mobi/Documents/DocumentAttachment.aspx?C=ZfON&DID=GJGDM
https://ams.embr.mobi/Documents/DocumentAttachment.aspx?C=ZfON&DID=GJGDM
https://www.louisianabelieves.com/docs/default-source/strong-start-2020/strong-start-2020-louisiana%27s-plan.pdf?sfvrsn=9479b1f_20
https://tech.ed.gov/leaders/research/
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Strong 2020 plan, the state reports that school districts submitted plans that “outline a 

coherent academic foundation, including a plan for the use of high-quality curricula, 

assessments, and teacher development.” The Louisiana Department of Education intends to 

use these plans to inform its approach to providing “guidance and funding for quality and 

consistency of instruction, access to continuous learning, and safe, healthy facilities.” Most 

districts throughout the country have developed continuity of learning plans, which states can 

also use as part of the landscape analysis. 

Having an understanding of the current needs (through a needs assessment discussed in 

Question 1) and contexts of the state (through a landscape analysis), particularly subgroups or 

priority areas of need, will help the state understand what resources and gaps currently exist 

and what is needed to support students, families, and educators. Some needs may be specific 

to regions. For example, mountainous and rural areas may need remote learning packets; areas 

of robust connectivity may need more digital content online; and both may need more 

standards-aligned content. And, as identified in Question 2, due to competition at home for 

broadband and access to devices, considerations should be made to ensure equitable access to 

education resources that may be achieved through provision of a combination of online and 

paper-based learning resources. Maryland’s Recovery Plan for Education encourages districts to 

“leverage existing low-cost methods of remote learning that can be accessed via the widest 

possible variety of technology platforms.” 

There should be an alignment to existing priorities and SEA efforts with a focus on long-term 

sustainability. Although there are currently only a few published re-entry/recovery plans for 

education, as more plans become available, they will be useful resources in developing the 45-

day report.  

Determining Criteria for Resources  

A landscape analysis can help states identify the content areas, grade levels, and locations 

where additional resources are needed—for both students as well as supports for teachers and 

district staff. Developing criteria to select or create resources can come from research and best 

practices as well as coordination with other states. Evidence-based standards, such as the ESSA 

standards, can be used both for instructional practices and remote learning contexts. Resources 

should be evaluated based on physical versus online appropriateness. Frameworks and tools 

should be used to guide decisions. Digital resources for ELs could be useful tools in the process 

of choosing appropriate resources2. 

 
2 https://tech.ed.gov/edtech-english-learner-toolkits/  

https://www.louisianabelieves.com/docs/default-source/strong-start-2020/strong-start-2020-louisiana%27s-plan.pdf?sfvrsn=9479b1f_20
http://marylandpublicschools.org/newsroom/Documents/MSDERecoveryPlan.pdf
https://tech.ed.gov/edtech-english-learner-toolkits/
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The Louisiana’s Strong Start 2020 plan identifies planning priorities deemed most critical for a 

strong start to the school year:3 

1. “CORE ACADEMICS: School systems have a coherent academic foundation including a 
plan for high-quality curriculum, assessment, and teacher professional development 
across all grade levels and core content areas. This includes a plan for ensuring students 
have access to individual student graduation planning services, quality TOPS University 
and Jump Start diploma pathways, and college and career transitional supports.  

2. STUDENTS WITH DIVERSE NEEDS: School systems address the unique needs of all 
students including … ELs and students with disabilities. This includes a plan for early and 
accurate identification, high-quality and aligned instruction, specialized supports, and 
coordinated transitions. Schools also focus on creating and maintaining a learning 
environment that develops social, emotional, and academic skills.  

3. WORKFORCE TALENT: School systems implement strategies to identify, recruit, retain, and 
coach top talent—especially in high-needs schools and high-needs content areas.  

4. LEA SYSTEMS: School systems build a quality, cohesive birth to Grade 12 system and 
organize themselves in a manner that helps struggling schools to improve. School 
systems that are Lead Agencies define a vision for their community network and 
increase access to and the quality of early childhood programs. Additionally, school 
systems can increase access to high-performing schools for students attending low-
performing schools.” 

Setting priorities helps inform the criteria against which the development of resources can be 

evaluated. Louisiana’s Plan includes a matrix for each priority that further identifies school 

system priorities, priority funding guidance, and aligned resources. 

Other areas of consideration include assessments, professional learning for teachers, and 

student supports. Maryland’s Recovery Plan for Education plan addresses fall diagnostic 

assessments, required graduation assessments, and other assessments such as social studies 

and alternative assessments. It also includes a detailed section on professional learning for 

teachers that discusses transitioning high-quality teaching practices to a virtual environment as 

well as the need for induction programs. Lastly, in addition to a focus on academics, Maryland’s 

plan includes a section on student services that addresses the support for students’ SEL needs 

with a specific focus on school counselors, school psychologists, school social workers, pupil 

personnel workers, foster care, supports for homeless students, and school-based health 

centers. 

 
3 p. 4 

http://marylandpublicschools.org/newsroom/Documents/MSDERecoveryPlan.pdf
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Disseminating Best Practices  

When it comes to communication with residents in a state, governors have emerged as key 

voices, and by now, most governors have consistent communications plan through which 

strategies for the 2020–21 school year can be shared. However, in these unique circumstances, 

parents, students, and school faculty are eager for detailed information. Sharing the best 

practices on which the state’s plan is based can help foster public trust and provide much 

needed direction for school districts. The state should consider strategies for increasing 

stakeholder awareness of resources and best practices through governor-sponsored public 

relations or engagement campaigns that leverage multi-media options. Materials should be 

created to build local capacity and help develop contextual and accessible communication 

strategies for families, students, and educators. Partnerships with local organizations could 

increase family engagement (e.g., PTAs, CBOs, and faith-based organizations). Considerations 

should be made for parents who are essential workers and are not in the home.  

Communication strategies should also include feedback to ensure that just-in-time adjustments 

can be made for teachers, students, and families to have appropriate access and awareness of 

academic and informational resources. There should be multiple modes for soliciting feedback 

on remote learning efforts (e.g., surveys, interviews, focus groups, and town hall meetings).  

Policy and Funding  

The state should consider commissioning scans or reviews of policies related to remote learning 

to ensure that there are no policy barriers to academic and informational resources. New 

policies or guidance should ensure that there are no unintended consequences to access.  

GEER funds could be used to incentivize LEA innovation and scale statewide. Providing grants to 

LEAs with creative solutions to address the gaps in academic resources for remote learning 

could help provide resources and bring these initiatives to scale. Grants could be used to grow 

capacity for teachers who are prepared to teach in a digital age. Grants provided to IHEs could 

help grow the educator pipelines of teachers prepared for teaching digitally or provide just-in-

time professional learning for educators on how to leverage digital content.  

 



 

LOCATIONS  

Domestic: Washington, DC (HQ) |Sacramento and San Mateo, CA | Atlanta, GA | Chicago and Naperville, IL | Indianapolis, IN | Waltham, MA 

Frederick and Rockville, MD | Chapel Hill, NC | New York, NY | Cayce, SC | Austin, TX | Arlington, VA | Seattle, WA 

International: Ethiopia | Germany (A.I.R. Europe) | Haiti 

11801_05/20 

 

 

Established in 1946, with headquarters in 

Washington, D.C., the American Institutes for 

Research® (AIR®) is a nonpartisan, not-for-profit 

organization that conducts behavioral and social 

science research and delivers technical assis-

tance, both domestically and internationally, in 

the areas of education, health, and the workforce. 

For more information, visit www.air.org. 

MAKING RESEARCH RELEVANT 

AMERICAN INSTITUTES FOR RESEARCH 

1000 Thomas Jefferson Street NW 

Washington, DC 20007-3835  |  202.403.5000 

www.air.org 

 

http://www.air.org/

